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2. VanderWeele T. Explanation in Causal Inference: Methods for Mediation and
Interaction : Oxford University Press; 2015. (Chapters 1, 2)
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Recommended reading for writing

1. Swales, J. M., & Feak, C. B. (2012). Academic writing for graduate students
Michigan.

2. Booth, W. C., Booth, W. C., Colomb, G. G., Colomb, G. G., Williams,
J. M., & Williams, J. M. (2003). The craft of research. University of Chicago
press.

4. Swales, J. M. (2000). English in today's research world: A writing guide (No.
428 S71). University of Michigan, Ann Arbor, MI (EUA).
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Writing and Publishing Public Health Research

A Peer-review Course in Scientific Writing

Harvard School of Public Health, Winter Session 2015

Instructor
Donald Halstead
Instructor and Director of Writing Programs
Harvard School of Public Health, Office for Education
dhalstea@hsph.harvard.edu — 617.967.5836
Office hours by appointment, Kresge 112

Schedule and Location
Tuesdays and Thursdays for 6 sessions, January 622, from 12:30-3:20 pm in Kresge 204

Materials
*  The Craft of Research, by WC Booth, G Colomb, and JM Williams. The University of Chicago
Press, 2008, 3rd edition. ISBN-10: 0-226-06566-5

*  Numerous readings that will be distributed throughout the course

Course Objectives
1. Write up public health research as critical arguments using the Introduction, Methods,
Results and Discussion (IMRAD) format
2. Revise and edit research texts (e.g., journals, dissertations, grants, theses) so they are clear,
coherent, cohesive, concise and reader-centric
Strategically choose journals for submitting your work
Constructively critique writing style and evidence-based arguments
Visually communicate key findings using data-rich tables and figures

Write ethically, cite references correctly, and avoid plagiarism

N o 0o bk~ ow

Use scientific writing conventions appropriately (e.g., active/passive voice, verb tenses)

Course Procedures

One of the most important methodologies we will use to strengthen your writing skills is peer review.
We all know that writers are too close to their own work to recognize what the problems are. In fact,
the only way they can “see” how readers experience their work and where it needs to be revised is

through reader feedback.

What is less appreciated is that as readers learn to review manuscripts and give constructive feedback,



they are also learning to identify, diagnose, and fix the writing problems we all struggle with—and
that over time these insights and principles will be incorporated into their own writing practices.
Hence, peer review of other’s manuscripts is one of the most powerful ways for improving your

writing, and our most important course materials are your drafts.

We expect these drafts to have organizational, logical, and grammatical gaps, because all drafts do—
in fact, far too many published works have them. Peer review represents a great opportunity for
readers and writers to learn from one another. Our reviews may be rigorous, but they will always be

constructive in tone, manner, and content. They will never be negative.

This learning cycle has given rise to the principles that guide this course

*  Writing and revising are thinking

*  “Good” writing, whatever else it may be, is reader-centric, not writer-centric

*  Reader feedback is critical to the writing process

* If you can’t explain something clearly and simply, you don’t understand it well enough

*  Writing is rewriting.

Participating in this collaborative, iterative process as both a writer and reader are key to improving

your writing.

Academic Integrity and Confidentiality

e All the writing and information distributed in this course are confidential and cannot be shared
with anyone without the author’s explicit permission

*  You are highly encouraged to discuss homework and writing issues with other members of the
group, but the writing itself must be yours (and that of your co-authors).

*  Plagiarism is highly unethical and can ruin careers and lives. Read the section on Academic
Integrity in the HSPH Student Handbook:
https://cdnl.sph.harvard.edu/wp-content/uploads/sites/76/2014/12/20142015-Student-
Handbook-December-2014.pdf

*  Any material that is copied from another source must be in quotation marks and clearly
referenced. However, bear in mind that material is rarely quoted in scientific writing.
Therefore, you need to learn how to synthesize and summarize others’ writing.

*  Any paraphrases in your writing must be clearly identified as such, and you must also provide

us with the original (put it in quotation marks and in parentheses).

Writing, Reading, Reviewing, and Attendance

¢ Continue writing and revising you research paper(s) throughout the course.

*  Print out the assigned writing samples, review them, and then mark up the pages with your
questions, comments, and edits. The writing samples will then be reviewed and discussed in

the next class meeting, at the end of which we will give our marked-up sheets to the author.



*  Please read or at least skim as many of the assigned readings as possible, before class.

*  If you must miss a class, please let me know in advance.

Grading
This is a non-credit course. Your work will not be graded, but you will receive feedback from the

instructor on writing you submit for review.
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Recommended reading for causal inference:

1. Hernan MA, Robins JM (2019). Causal Inference. Boca Raton: Chapman & Hall/CRC,
forthcoming. It can be freely downloaded from the following website:
https://www.hsph.harvard.edu/miguel-hernan/causal-inference-book/ (Chapters 1~3, 6, and 7)



2. VanderWeele T. Explanation in Causal Inference: Methods for Mediation and Interaction :
Oxford University Press; 2015. (Chapters 1, 2)

3. Fl&E & A1 E S+ A% (The Book of Why: The New Science of Cause and Effect) °
T AwL e, EH. % ¥ 4% (Judea Pearl, Dana Mackenzie) {7 §& 4} 54 o

Recommended reading for writing

1. Swales, J. M., & Feak, C. B. (2012). Academic writing for graduate students Michigan.

2. Booth, W. C., Booth, W. C., Colomb, G. G., Colomb, G. G., Williams, J. M., & Williams, J. M.
(2003). The craft of research. University of Chicago press.

3. Swales, J. M. (2000). English in today's research world: A writing guide (No. 428 S71).
University of Michigan, Ann Arbor, MI (EUA).
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1. Pearl, J. (2000). Causality : Models, Reasoning, and Inference. Cambridge : Cambridge
University Press.

2. MacKinnon DP. Introduction to statistical mediation analysis : Routledge; 2008.
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