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Abstract

In the growing recognition of the importance of social and cultural factors in
learning, sociocultural theory initiated from Wgotsky (1978) has become a new trend
in understanding second language acquisition (SLA). Previous studies have attempted
to examine SLA in traditional language learning contexts. However, little literature is
available about such examinations in CMC contexts.

The study adopted a sociocultural approach to examine synchronous CMC
practices in four rounds of tutoring sessions throughout an 18-week college-level EFL
writing course. It aimed to explore the effects of the electronic mode on the
processing of the tutoring sessions, interactive features emerging from the tutoring
communication, and the learners’ _regulatory movements over the tutoring.
Twenty-four students participated in thertutoring, and nine of them were selected as
the study participants. Data were collected from online protocols of the tutoring
sessions, the participants’ essdy drafts, -and-interviews. The data were analyzed
through the sociocultural construct of cognitive stages of regulation adapted from De
Guerrero and Villamil (1994).

The results showed that the synchronous CMC context affected the tutoring
processing considerably in both facilitative and debilitative ways. In particular, the
tutoring was found to be more useful to solve problems of linguistic forms than to
deal with those of larger writing concepts (e.g., thesis statement and composition
structure).Additionally, there appeared five interactive features from the tutoring
communication: short greetings and leave-takings, role shifting, intersubjectivity,
asymmetrical power relation, and electronic variety of language. As for the
participants’ regulatory movements, we found that they moved from object- or

other-regulation toward self-regulation over particular linguistic forms throughout the



tutoring while sometimes they lingered around the same stage or even moved
backward to earlier stages of regulation. The movements crucially depended on the
mediation provided by the tutor. Furthermore, scaffolded assistance proved to be
essential to the regulatory progression. Finally, pedagogical suggestions deriving from

the study findings were provided.
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